In-session processes in online counselling with young people: An exploratory approach by Williams, Robert et al.
 
 
 
This is the author version published as: 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
QUT Digital Repository:  
http://eprints.qut.edu.au/ 
Williams, Robert and Bambling, Matthew and King, Robert and Abbott, Quentin 
(2009) In-session processes in online counselling with young people : an 
exploratory approach. Counselling and Psychotherapy Research: Linking 
Research with Practice, 9(2). pp. 93-100. 
Copyright 2009 Routledge/Taylor & Francis Group
 Online Counselling with Kids  1
   
RESEARCH ARTICLE 
 
 
 
 
 
In-session processes in online counselling with young people: an exploratory approach. 
 
 
 
 
Robert Williamsa*, Matthew Bambling PhDb, Robert King PhDc, Quentin Abbottd 
abdSchool of Psychology and Counselling, Queensland University of Technology, Brisbane, Australia; 
cSchool of Medicine, The University of Queensland and Kids in Mind Research, Mater Health Services, 
Brisbane, Australia. 
 
 
 
 
 
 
 
Title Page Footnote:  
_____________________ 
*Corresponding author. Email: r11.williams@qut.edu.au 
 
 Online Counselling with Kids  2
   
Abstract 
 
Aims:  The aim of this study was to conduct an exploratory investigation into the in-session processes 
and behaviours that occur between therapists and young people in online counseling.  Method:  The 
Consensual Qualitative Research method was employed to identify in-session behaviours and a coding 
instrument was developed to determine their frequency of use and assess whether nuances carried in 
the meaning of text messages have an influential effect during sessions.  Eighty-five single-session 
transcripts were examined in total by two independent coders.  Results:  Sample statistics revealed that, 
on average, rapport-building processes were used more consistently across cases with both types of 
processes having a moderately strong positive effect on young people.  However, closer examination of 
these processes revealed weaker positive effects for in-session behaviours that rely more heavily on 
verbal and non-verbal cues to be accurately interpreted.  Implications for Practice and Future Research:  
These findings imply that therapists may focus more on building rapport than accomplishing tasks with 
young people during online counselling sessions due to the absence of verbal and non-verbal 
information when communicating via text messages. 
 
 
 
Keywords: online counselling; young people; in-session behaviours; mixed-method; rapport-building, 
task-accomplishment. 
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Introduction and literature review 
With access to the internet rapidly increasing, online counselling has emerged as a popular 
alternative approach to more traditional methods of delivering psychological treatment (Oravec, 2000; 
Skinner & Latchford, 2006).  A recent study by Hanley (2006) concluded that online counselling has great 
potential; however, there are challenges to be addressed regarding the regulation of services and best 
practice models for young people.  In Australia, Kids Help Line is the leading provider of online 
counselling to young people with up to 675 contacts made per week (Reid & Caswell, 2005), however 
little is known about the efficacy of online counselling for young people. 
Although King, Bambling, Reid et al. (2006) found that alliance and session impact processes 
were weaker in online compared to telephone counselling with young people, other research (King, 
Bambling, Lloyd et al.,  2006) reported that relationship processes were important to young people in 
online therapy.  These findings suggest that, while the online working alliance is fragile, it is important to 
successful therapy, although the relationship with session outcome is not clear.   The efficacy of alliance 
and session impact processes in online counselling with adults is unclear also with the few studies 
available showing mixed results (Cook & Doyle, 2002; Leibert, Archer, Munson, & York, 2006; Reynolds, 
Stiles, & Grohol, 2006).   
Orlinsky and Howard (1986) contended that for psychotherapy work to be adequately evaluated 
in-session behaviours that transpire during counselling sessions need to be examined.  To date, the 
majority of research into online counselling has focused on investigating session-level and end-of-
treatment outcomes (e.g. Cohen & Kerr, 1998; Cook & Doyle, 2002; Day & Schneider, 2002).  There have 
been no published investigations of the micro-level processes that occur during online counselling 
sessions.  This is an important omission as improvements in the effectiveness of online counselling will 
depend on a better understanding of therapeutic processes characteristic of this form of delivery. 
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  Some of the online literature suggests that the characteristics of text-based communication 
may be relevant to process-outcome effects in online counselling.  For instance, in an equivalent period 
of time, less discourse flows in online counselling compared to face-to-face or telephone counselling due 
to the slower exchange of information afforded by typing (Day & Schneider, 2002; Mallen & Vogel, 
2002).  In qualitative work, King, Bambling, Lloyd et al.’s (2006) found that young people were frustrated 
by the limited session time available in online counselling. 
Another challenge of text-based communication that has been well documented in the 
literature involves the absence of verbal and non-verbal cues (Banach & Bernat, 2000; Cook & Doyle, 
2002; Hackerman & Greer, 2000; Leibert et al., 2006; Mallen & Vogel, 2005; Mallen, Vogel, & Rochlen, 
2005; Mallen, Vogel, Rochlen, & Day, 2005).  Suler (2000; 2004a; 2004b) argued however that this 
limitation of communicating in an online environment was offset by disinhibition effects which involves 
the freedom of expression afforded by an anonymous environment.  The positive effects of disinhibition 
have been reported as a major theme for both adults (Cook & Doyle, 2002; Leibert et al., 2006) and 
young people (King, Bambling, Lloyd et al., 2006) in online counselling. 
Utilising an existing counselling model, a recent unpublished study by King et al. (2007) found a 
positive relationship between in-session behaviours and session-level processes.  Although this study 
suggested counselling techniques can be successfully transferred to an online environment, the utility of 
traditional models to capture the full gamut of in-session behaviours that occur in online counselling is 
unknown at this stage. 
The Present Study 
The purpose of the present study was to investigate the in-session behaviours that occur in 
online counselling with young people.  Rather than utilising an existing counselling model, the current 
study employed an exploratory approach to identify in-session behaviours and assess their frequency of 
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use.  The immediate effects of these in-session behaviours were also examined to determine whether 
nuances in the meaning of messages may influence young peoples’ experiences of online counselling.  
Two research questions informed this investigation: 
 Question One:  What in-session processes can be identified from qualitative analysis of 
counselling transcripts? 
 Question Two: To what extent can these processes be reliably rated and insofar as they 
can be reliably rated, to what extent can the impact of a process be reliably evaluated? 
 
Method 
Overview of Study Design 
This study employed a mixed-method approach where the development of a coding instrument 
for rating purposes was informed by a qualitative investigation of online transcripts. 
 
Participants 
This study used the same pool of counselling transcripts that informed King et al.’s (2007) 
model-driven research mentioned earlier.  The sample of young people comprised 81 females and 4 
males aged between 12 to 18 years (M = 15.49, SD = 1.9) who were both first-time and repeat users of 
the online counselling service offered at Kids Help Line.  Session duration ranged from 4 – 126 minutes 
(M = 54.96, SD = 24.74). 
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The Human Ethics Committee of the University of Queensland in accordance with the National 
Health and Medical Research Council’s guidelines had previously cleared use of the participants’ 
transcripts for research purposes.  Participants were invited to take part in the post-counselling survey 
prior to commencement of the sessions. 
 
Measures 
Kids Help Line Counselling Transcript Coding Instrument (KHLCTCI).  The KHLCTCI measured the 
frequency and the magnitude of the effects of in-session behaviours on young people during sessions.  
This instrument included two subscales (rapport-building = 3 items; task-accomplishment = 5 items) and 
each item was rated using a 10-point scale (1 = very little, 10 = very much) (high score = strong effect).  
The methods used to create this instrument are set out below. 
 
Procedure and Data Analysis 
The Consensual Qualitative Research method.  A modified version of the Consensual Qualitative 
Research (CQR) method (Hill et al., 2005; Hill, Thompson, & Williams, 1997) was employed in the 
present study to conduct an in-depth-analysis of the transcripts.  The CQR method involves a research 
team developing content specific domains, core ideas, and categories from narrative-style data.  The 
research team in the present study consisted of two post-graduate psychology students (Williams and 
Abbott) who acted as the primary team and a university lecturer (Bambling) who acted as an auditor for 
the primary team.  All team members considered online counselling to be a novel approach to therapy 
compared to more traditional mediums (e.g. face-to-face), and, as such, team members generally held 
an inquisitive attitude towards this type of counselling approach. 
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Eighteen transcripts were randomly chosen for scrutinisation by the primary team who 
independently examined the content of six transcripts.  A start list of four domains that represented 
some conventional stages of psychotherapy was used to guide examination of the transcripts.  Through 
consensual analysis of the data, the final list was modified to comprise of two domains with content 
from the transcripts assigned to each domain and then summarised into core ideas.  The primary team 
met with the auditor after each set of six transcripts were analysed to discuss whether the core ideas 
developed constituted valid psychotherapy-based behaviours that contributed to achieving counselling 
work.  Categories were then constructed by cross-analysing the similarities and differences between the 
core ideas in each domain.  Finally, the auditor examined whether category themes were adequately 
represented by the core ideas underpinning them. Quantitative methods.  The in-session behaviours 
identified from the CQR analysis were converted into quantitatively-measured items in the KHLCTCI 
(described earlier).  Two independent coders (Williams and Abbott), who represented the primary team 
during the CQR analysis, conducted a pilot study to determine inter-rater reliability for the KHLCTCI.  The 
independent coders randomly selected five transcripts not included in the sample to calibrate the rating 
procedures for each item.  After rating procedures were established, a sample of 20 transcripts (23.52% 
of total sample) was randomly chosen for the inter-rater analyses.  The other 65 transcripts were 
randomly allocated to the two independent coders who used the KHLCTCI to rate the frequency and 
immediate effects of the in-session behaviours.  Statistical reliability indices.  Krippendorff’s alpha (α) 
was employed to investigate inter-rater reliability as this index was specifically designed for content 
analysis research that involves the categorisation and coding of text information (Krippendorff, 1980).  
Internal consistency estimates were computed with Cronbach’s alpha (α) which is an index of the 
correlations between the item scores and total scale scores. 
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Results 
Table 1 presents the key domains, categories, and the frequency of cases for each category 
identified during the CQR analysis.  As shown in Table 1, two domains were developed with three 
rapport-building behaviours and their immediate effects on young people categorised in one domain 
and five task-accomplishment behaviours and their immediate effects on young people categorised in 
the other domain.  All of the categories were represented in at least half of the sample cases (n = 18) 
with the exception of in-session behaviours involving feeling-orientated questioning and follow-up 
appointment options which appeared in less than half of the sample cases. 
 
<insert Table 1 about here> 
 
Inter-rater Reliability Estimates 
Table 2 presents inter-rater reliability statistics for the absence or presence of in-session 
behaviours.  Analysis via Krippendorff’s alpha (α) revealed that although the coefficients varied somewhat 
(.49 – 1.0) overall reliability was acceptable (.76).  According to Krippendorff’s (1980) strength of agreement 
(SOA) conventions (< .67 = to be discarded; .68 – .79 = shows tentative agreement; > .80 = definite 
agreement), four of the eight processes had acceptable reliability, two were marginally reliable and two 
were clearly not reliable. 
 
<insert Table 2 about here> 
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Table 3 presents the inter-rater reliability statistics for the immediate effects of the in-session 
behaviours on young people.  Analysis via Krippendorff’s alpha (α) revealed reasonably small variance in 
ratings (.60 - .84) with overall reliability acceptable (.71).  According to Portney and Watkins (1993) strength 
of reliability (SOR) conventions (< 0.75 = poor to moderate reliability; > 0.75 = good reliability; > 0.90 = 
ensures valid interpretation of findings for clinical application), only the immediate effects of discussing 
solutions, information-seeking questioning, and paraphrasing showed acceptable inter-rater reliability. 
 
<insert Table 3 about here> 
 
Internal Consistency Estimates 
Table 4 presents the internal consistency estimates for the presence or absence of behaviours 
and immediate effects of behaviours within each domain.  Kuder-Richardson’s formula 20 (KR-20) 
indicates that coefficients were low when the presence or absences of behaviours were rated.  
Conversely, Cronbach’s alpha (α) indicates that coefficients were acceptable (> .70) when the effects of 
behaviours on young peoples’ responses were rated. 
 
<insert Table 4 about here> 
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Descriptive Statistics 
Table 5 presents the summary statistics for the in-session behaviours and domains.  Examination 
of Table 5 reveals that nearly all of the online sessions involved some form of building rapport and 
accomplishing tasks with both types of processes represented in a similar proportion of cases on 
average (rapport-building = 67.33, 79.22%; task-accomplishment = 65.80, 77.41%).  Table 5 also shows 
there was very little mean difference in the magnitude of the effects of building rapport and 
accomplishing tasks, with both types of processes having a moderately strong positive effect on young 
peoples’ responses during therapy.  Mean scores for the rapport-building behaviours reveal that the 
immediate effects of using empathic statements and encouraging language were somewhat weaker 
than the immediate effects of using paraphrasing.  Mean scores for the task-accomplishment behaviours 
show that the immediate effects of providing follow-up options were considerably weaker than the 
immediate effects of the other behaviours. 
 
<insert Table 5 about here> 
 
DiscussionThe purpose of the present study was to explore the in-session behaviours that 
transpire in online counselling.  Examination of 85 online counselling transcripts revealed that three 
types of rapport-building behaviours and five types of task-accomplishment behaviours were generally 
exhibited during therapy.  The second phase of the research indicated that, amongst the behaviours 
identified, paraphrasing, confrontation, and information-seeking questions were frequently employed 
by therapists during sessions with strong immediate effects on young people being found for these 
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behaviours.   In comparison, empathy, encouragement, and feeling-orientated questioning were used 
less often and the immediate effects on young people were weaker for these behaviours.    
The rapport-building and task-accomplishment domains identified in the present study were 
consistent with King et al.’s (2007) findings that clarifying problems and planning actions were 
commonly employed by online counsellors with young people.  King et al. also found minimal 
exploration of young peoples’ goals and the superficial presence of the orientation and termination 
phases of counselling.  Similarly, these aspects of online counselling were not identified as 
distinguishable or substantial themes in the present study.  These findings suggest that some traditional 
stages of counselling may be applied in a superficial manner or omitted altogether during online 
counselling with young people.  Consistent with previous research (Day & Schneider, 2002; King et al., 
2007; Mallen & Vogel, 2002), failure to adequately implement some counselling processes in online 
counselling may be explained by constraints on the session time available.  Some traditional forms of 
counselling may be too time-consuming to apply in an effective manner during online sessions due to 
the slower rate of information exchange afforded by text-typing. 
This potential limitation to achieving counselling work in an online environment may also 
explain the large variability found in the frequency of in-session behaviours reported in this study.  
Therapists and young people may have participated in fewer in-session behaviours in the time available 
if the rate of information exchange was slow.  This proposition may also account for the small variability 
found in the frequency of the rapport-building behaviours compared to the task-accomplishment 
behaviours reported in this study.  Therapists may have been more consistent with building rapport than 
accomplishing tasks during online sessions.  Thus, session duration may have had more of a moderating 
effect on the amount of tasks accomplished than the extent of rapport built with young people during 
the online sessions. 
 Online Counselling with Kids  12
   
Results for the immediate effects of in-session behaviours suggested that both the rapport-
building and task-accomplishment processes had similar effects on young people in the sample.  This 
gave little insight into how in-session processes influence young peoples’ experiences of online 
counselling or why mixed results were found for the efficacy of online counselling with adult populations 
in previous research (Cook & Doyle, 2002; Leibert et al., 2006; Reynolds et al., 2006).  However, this 
finding may have reflected the effects of disinhibition reported by Suler (2000; 2004a; 2004b).  Young 
people may have responded to counselling processes in a generally consistent manner throughout the 
online sessions due to the freedom they experienced with expressing their thoughts and feelings under 
a cloak of anonymity.  This is consistent with King, Bambling, Lloyd et al.’s (2006) findings that young 
people felt safer and less emotionally exposed in online counselling compared to other modes of 
counselling. 
However, mean differences in the magnitude of these immediate effects suggested that the 
absence of nuances in the meaning of messages may have still influenced young peoples’ responses 
during sessions.  This may have been particularly relevant for the weaker effects found when 
encouragement, empathy, feeling-orientated questions, and options for follow-up appointments were 
expressed.  The impact of these types of behaviours on young people may have been attenuated in the 
online sessions due to the absence of verbal and non-verbal cues that act to confirm therapists’ sincerity 
and genuineness.  This limitation may explain why inter-rater agreement was weak for the presence or 
absence of empathy in the present study as the expression of this type of behaviour may be particularly 
difficult to identify without the aide of verbal and non-verbal cues. 
The low inter-rater reliability estimates reported for the immediate effects of most of the in-
session behaviours suggested that young peoples’ responses may have also been difficult to interpret 
due to the absence of verbal and non-verbal cues.  This may explain why stronger inter-rater reliability 
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estimates were found for the immediate effects of paraphrasing, information-seeking questions, and 
discussing solutions.  These in-session behaviours may have tended to involve eliciting factual types of 
information from young people that relied less on verbal and non-verbal cues to be accurately 
interpreted.  This proposition is consistent with King, Bambling, Lloyd et al.’s (2006) findings that young 
people were concerned about misunderstandings occurring with therapists when exchanging text 
messages in online counselling. 
 
Limitations of the Present Study 
The sample in this study was predominantly represented by young females which may limit the 
generalisability of these findings.  For instance, more time may be required or verbal and non-verbal 
cues may be more critical when exploring females presenting problems.  The large confidence intervals 
found for the inter-rater indices involving the presence or absence of in-session behaviours suggested 
that the sample size may have been too small in the present study to establish reliable inter-rater 
estimates for dichotomized variables.  In addition, the low inter-rater reliability estimates reported for 
the immediate effects of some in-session behaviours may have been due to a failure to adequately 
operationalise these effects when developing the KHLCTCI.  However, as argued in this study, these 
estimates may be better explained by the ambiguity involved with assessing in-session behaviours that 
rely on verbal and non-verbal cues to be accurately interpreted. 
 
Implications for Practice and Future Research 
The present study’s findings highlight the challenges therapists’ may face when implementing 
traditional counselling processes in an online environment.  Due to the time consuming nature of text 
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communication, online therapists may find it difficult to apply the full gamut of counselling techniques 
typically employed during verbal modes of counselling.  Further, without the aide of verbal and non-
verbal cues, therapists may find it difficult to build adequate relationships with young people in a timely 
manner during sessions.  This dilemma may have the effect of either reducing the time available for 
exploring solutions or reducing the effectiveness of a counselling session due to poor interpersonal 
connection.  As noted by King et al. (2007) though, client-based factors such as the severity of young 
peoples’ problems may need to be considered when assessing the impact of online sessions.  It may be 
that relational-building processes are facilitated more strongly by disinhibition effects when the nature 
of young peoples’ problems is less severe.  Further research needs to investigate this possibility in order 
to better understand how interpersonal connections can be more efficiently facilitated between 
therapists and young people in online counselling. 
Results of this study suggested that communication difficulties between therapists and young 
people may be less problematic however when the meaning of text messages can be accurately 
interpreted without the aid of verbal and non-verbal cues.  As such, counselling processes may be more 
effective and session time may be managed more efficiently if online therapists focused on in-session 
behaviours that facilitate the clear understanding of messages.  Further investigations involving more 
rigorous methods of analysis need to be conducted however to confirm these findings. 
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 Table 1 
Domains, Categories, and Frequency of Cases 
Domain Categories Frequency Illustrative quotes 
Rapport-building 
 
 
 
 
 
Task-
accomplishments 
 
Encouragement provided by 
therapist empowered client. 
Use of empathic statements 
facilitated closeness with client. 
Paraphrasing facilitated clarification 
of client’s issues. 
 
Information-seeking questioning 
facilitated identification of client’s 
issues. 
 
 
Use of confronting language 
challenged client’s 
thoughts/feelings/behaviours. 
Feeling-orientated questioning raised 
the client’s emotional awareness. 
Discussion of solutions promoted 
self-reliance for the client. 
 
 
Follow-up appointment options 
promoted further contact with the 
client. 
Typical (10) 
 
Typical (12) 
Typical (10) 
 
Typical (17) 
 
 
 
Typical (10) 
 
 
Variant (6) 
Typical (11) 
 
 
Variant (8) 
“You're really brave for having so much on and not giving in [Jane].  You have a great deal to be 
proud of :o)”   “thanks i appreciate that, thank you so much *Jeff+ for your time and advice tonight. 
feeling slightly less stressed” 
“that sounds like a horrible experience” “yeah it was really scary and i cant stop thinking about it i 
thought that this would never happen again, but it did” 
“So cutting yourself was one way you had to bring that pressure down and let it out.  It was one way 
to cope with things when the stress got really high. Now, the stress is coming thick and fast and 
you're worried that it will lead to you cutting yourself again” “yes-exactly. the pressure is building up 
inside and i feel like i'm a bomb ready to explode” 
“*John+, I was firstly wanting to check out what you mean when you say you want to die?” “i want to 
escape stop all of the pain, everything i want it all just to fade away” “does that mean you've thought 
about hurting yourself, or is it more a desire to escape the problems you're having to deal with?” 
“both i've tried before but it didn't do anything now i want it to happen” “when was the last time you 
tried to hurt yourself, and what did you do back then?” “a few months back, i cut my wrist not 
seriously, just a bit and nobody took me seriously they thought it was funny nobody takes me 
seriously” 
“hmmm...ok...well we'll get back to that opinion in a sec....but I'm wondering, what makes ur 
psychiatrist so important that u'd bother cutting badly to prove something to him....?” “well..... i 
don't know... it's just... maybe he's right and there isn't anything wrong with me at all... but then why 
do i feel this way? and why do i do things like cut at all?” 
“how did you feel when you found out he was married and has just had a baby?” “angry I knew that 
he has other children that he takes care of and I'm angry that he wont take care of or love ours” 
“would you like to talk with me about how you'll bring it up with her?” “yeah ok” “when's a good 
time to talk to her about it?” “tomorrow when were alone at school like at lunch or something” “ok - 
will you need to ask her to be on your own, or do you two usually spend time on your own at lunch?” 
“id have to ask her if she wants to come to my locker with me” “ok - that sounds like a good plan” 
“what if she says she doesn't want to come to your locker?” “um ill just say i need to talk to you or 
maybe i can just tell her on the phone” 
“So maybe over the next month we can continue to talk maybe once a week in trying to get you 
there. would you prefer the web or phone?” “Maybe start with web maybe then go to phone” “ok, 
that sounds good” “So would you like to try to reach me tomorrow or next monday or tuesday?” 
“Whever you think i should be here I can come on here any day” “well i will leave it up to 
you...remember this is all about you!” “Ok! Well i think tomorrow would be good!” “ok then *Alice+, i 
will hopefully talk to you tomorrow” “Same time?” “try to get on a little earlier. maybe around 4 - 5 
eastern standard time and you will be sure to catch me then” “Ok! Talk to you tomorrow” 
Note. Frequency of cases occurring in each category reported in parentheses and represented descriptively according to sample size (General = 18, Typical = 9 – 17, Variant = 3 – 8).  
 Table 2 
Interrater Agreement Statistics for the Presence or Absence of the In-session Behaviours. 
 
In-session behaviours 
 
%
 
 
α
 
95% CI for α
a  
SOA
 
Lower Upper 
Encouragement 
Empathy 
Paraphrasing 
Information-seeking questions* 
Confronting language 
Feeling-orientated questions 
Discussion of solutions 
Follow-up appointment options 
90 
85 
100 
100 
95 
95 
95 
85 
.70 
.49 
1.0 
– 
.78 
.89 
.83 
.63 
.24 
-.01 
.00 
– 
.00 
.67 
.32 
.27 
1.0 
1.0 
1.0 
– 
1.0 
1.0 
1.0 
1.0 
Tentative agreement 
To be discarded 
Definite agreement 
Definite agreement 
Tentative agreement 
Definite agreement 
Definite agreement 
To be discarded 
Note.  n = 20 
a
 Bootstrap samples = 10000. 
* Alpha could not be calculated as the presence of information-seeking questioning was rated as constant in the sample. 
 
 Table 3 
Interrater Reliability Statistics for the Immediate Effects of the In-session Behaviours. 
 
 
In-session behaviours 
 
 
n  
 
 
(%)
a 
 
 
α 
95% CI for α
b  
 
SOR 
Lower Upper 
Encouragement provided by therapist empowered client. 
Use of empathic statements facilitated closeness with client. 
Paraphrasing facilitated clarification of client’s issues. 
Information-seeking questions facilitated identification of client’s issues. 
Use of confronting language challenged client’s 
thoughts/feeling/behaviours. 
Feeling-orientated questioning raised the client’s emotional awareness. 
Discussion of solutions promoted self-reliance for the client. 
Follow-up appointment options promoted further contact with the client. 
15 
15 
18 
20 
17 
13 
16 
13 
17.65 
17.65 
21.18 
23.53 
20.00 
15.29 
18.82 
15.29 
.71 
.66 
.77 
.84 
.70 
.67 
.75 
.60 
.54 
.35 
.66 
.75 
.57 
.51 
.56 
.24 
.86 
.88 
.87 
.92 
.83 
.82 
.90 
.87 
Poor 
Poor 
Good 
Good 
Poor 
Poor 
Good 
Poor 
Note. 
a 
= percentage of total sample (N = 85). 
b
Bootstrap samples = 10000. 
 
    
Table 4 
Internal Consistency Statistics for the Presence or Absence and Immediate Effects of In-Session Behaviours 
within each Domain. 
 
In-session domains 
 
n 
 
No. of 
Items 
 
 
KR-20 
 
α 
95% CI for α 
Lower Upper 
Presence or absence 
Rapport-building 
Task-accomplishment 
Immediate Effects 
Rapport-building 
Task-accomplishment 
 
85 
85 
 
48 
35 
 
3 
5 
 
3 
5 
 
.44 
.61 
 
 
 
 
.75 
.78 
 
.24 
.49 
 
.62 
.66 
 
.64 
.73 
 
.88 
.90 
 
    
Table 5 
Descriptive statistics for the Presence or Absence (Frequencies) and Immediate Effects (Means) of In-session 
Behaviours and Domains. 
Domains/behaviours F (%)* M SD 
Rapport-building 
Encouragement provided by therapist empowered client. 
Use of empathic statements facilitated closeness with client. 
Paraphrasing facilitated clarification of client’s issues. 
Task-accomplishment 
Information-seeking questions facilitated identification of client’s issues. 
Use of confronting language challenged client’s 
thoughts/feeling/behaviours. 
Feeling-orientated questioning raised the client’s emotional awareness. 
Discussion of solutions promoted self-reliance for the client. 
Follow-up appointment options promoted further contact with the client. 
82 
65 
62 
75 
84 
81 
76 
48 
66 
58 
96.47 
76.47 
72.94 
88.24 
98.82 
95.29 
89.41 
56.47 
77.65 
68.24 
6.02 
5.83 
5.39 
6.88 
5.51 
6.09 
6.16 
5.92 
6.20 
4.28 
2.08 
2.75 
2.58 
2.31 
2.21 
2.16 
2.51 
2.20 
2.93 
3.18 
Note. *
 
Percentage of total sample (N = 85). 
 
 
 
